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Abstract

This paper studies the experiences of Filipino students who have completed
their graduate degrees in Korea and decided to return to the Philippines.
The first part gathers numerous aspects pertaining to their study abroad
experiences in South Korea, highlighting the challenges in their academic
and social lives. The second part focuses on their return to the
Philippines: the factors involved in their decision to return, the impact of
their South Korean education, social adjustment, and their perception on
the Philippines’ readiness for the return of internationally-educated
Filipinos. Based on research information gathered, it shows that majority
of Filipino students return home to contribute and help the country with
the skills and knowledge acquired from abroad. Also, language issues
have been identified as the most challenging aspect of their study abroad
experience.

Keywords: Filipino students, repatriate scholars, international education,

return migration

<amsAA 87 wael e wgRge) Al 347

EERERD)

INTRODUCTION

Filipino migration abroad is not a new phenomenon. One can strongly trace
the roots of migration of Filipinos as it is embedded in the social,
economic, and cultural characteristics of the Philippines. The current
national setting has been shaped and is being shaped by migration:
determined by the opportunities and challenge they face abroad, which may
spring from the differences in culture, food and weather.

Yusoff (2012) affirms the role of the internationalization of higher education
as an element towards the transformation of developing countries in the
age of globalization. With great hopes of embracing new opportunities and
academic pursuits, Filipino students take the challenge of leaving the
Philippines for a period of time and return after they have obtained their
graduate degrees. With the influx of foreign students into the Philippines,
the number of Filipino students seeking education abroad also continues to
grow annually, with drastically growing scholarship programs offered by
public and private entities, on top of government scholarship support.
Kwon (2013) asserts that the internationalization of the higher education
sector has been on the rise, along with globalization's socio-economic
elements. Fostering student mobility among countries has been on the
international agenda for several years. This provides the students the
opportunity to feel and experience the world right in their very eyes,
making foreign students agents of global networks (Bijward and Wang,
2013).

Most universities and agencies, both public and private, from developed
countries sponsor and support students from developing countries, including
the Philippines, to study abroad with high hopes of enhancing their
academic competencies and skills. The fields of study wvary across

disciplines of engineering, sciences, humanities and social sciences.
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With strengthened promotion and encouragement, South Korea is now
becoming an emerging host country to Filipino students for study abroad.
Currently, there are only 601 Filipino students (Sazon, 2014) in South
Korea, a way relatively small number compared to almost 86,000 foreign
students in the East Asian country.

Filipino students are given international exposure with the help of public
and privately-sponsored programs, allowing them to make both ends meet
during their stay in South Korean universities. The enhancement of the
Philippine education system has produced capable students, who work in
research laboratories or engage in study-work programs. Government
institutions and private agencies in South Korea have provided numerous
scholarship programs are available for Filipino students, both need-based
and merit-based awards.

According to Baruch et al. (2007), there are a variety of factors that
impact the decision of a student whether to stay in the host country or go
back to the home country. Cassarino (2004) states that the manner a
migrant perceives his origin country and his “self-identification” create an
impact on his return to his home country. As Filipino scholars return
home to the Philippines, they are at least expected to put into practice the
knowledge they have ‘imported’, which is literally associated with using
their skills to their host industry in the home country. Smooth transition
as it may seem, the actuality of this situation is varied, as Filipino
repatriate scholars undergo difficulties, as they are welcomed with
inappropriate environment, socially and in terms of their career tracks,
which is expected to eventually facilitate the smooth and fruitful flow of
the process of the theory into practice process. As they return from study
abroad, students often face difficulties than what was expected as they
adjust into their native culture.

Currently, as majority of Filipino scholars complete their graduate degrees
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in South Korea and return to the Philippines, an unwritten fact is clear: as
they are assumed to be qualified agents to work in the academe, the
government or even in the private enterprises. Because of their
background and know-how, these international students are being weighed
as critical connection of knowledge and expertise back home.

In an economic discussion paper presented by Soon (2008), he concludes
that with the return intention before coming to a host country,
international students are most likely to return to their home country. But
what happens to these Filipino repatriate scholars after they have returned
to the Philippines? As they bring back dynamic attitude, mindset and
skills, ready to be applied to work, how did the process of re-entry shape
them in terms of the difficulties and inconveniences they have encountered
while re-adjusting to their original environment?

The current trends in globalization have pushed students to seek education
beyond the borders of their own country. The expansion of their
education has opened wider horizons and increased opportunities along with
their marketability, brought about by their international degree. With little
research on migration behavior of student, particularly as they return to
their home countries, a close scrutiny is required to extensively study this
field. The significance of the research rests not only in favor of the
returning scholars, but it also gathers the concerns of the host and home
countries.  Overall, with its implications on policy studies, it also attempts
to guide (as an attributing material) future policy-makers in higher
education and academic and industry sectors.

Bijwaard and Wang (2013) have affirmed that despite the growing
importance of international student mobility, there has not been much
research on student migration, neither theoretically not empirically.
Consistent with the study’s identified objectives, three main aspects will be

explored in this research, highlighting the experiences of Filipino graduate
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students, who have obtained their academic degrees in South Korea, and
chose to return to the Philippines.
Relatively to other countries, the Philippines share on this episode is to
some extent young and new. With this, the formulation of the study’s
problem is grounded on the vital need to provide foundation and
fundamental venues for future discourse.
To particularly address the issue, the following queries will be answered:
1. What are challenges faced by these students in terms of social,
physical, and even psychological forms that need to be addressed in
the future in order to achieve a pleasant stay abroad?
2. How do Filipino students reintegrate in the social environment of
the Philippines after they finished their graduate degrees in South
Korea?
3. How do these students feel the impact of their Korean graduate

degree as they return to the Philippines?

This research focuses on the return of Filipino graduate students who
have completed their studies in South Korean universities and returned to
the Philippines. After a considerable amount of time spent in a foreign
land, these individuals have decided to return to their home country, after
various experiences affecting their behavior to go back home. With this
perspective, theory on migration plays a vital part in analyzing the mobility
of individuals between different countries.

Birjwaard and Wang (2013) argued that considering migration as a
contributing factor in “maximizing human capital and/or earnings” makes
“return and repetitive migration outcomes of a migration decision.”The
motivation to stay abroad for studies or for other reasons is eventually
capped by the realization of specific goals achievable either in the host or

home country, thus leading to decisions of going back home.
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Dustmann and Weiss (2007) presented a framework particularly classifying
migration forms, brought about by economic motives. With categorization,
the migration behavior is sub-classified as either temporary or permanent.
The concept of return migration is outlined where individuals who migrate
return to their home country “by their own choice, often after a significant
period abroad.”The authors interpret the return migration phenomenon
when migrants return home because “the benefits of staying abroad are
lower than the cost.” This is supported by the migrant’s preference
consumption in their native country. One highlighted element of the
discourse outlines the return to home country when the return of the
acquired skills and knowledge is higher at home. Furthermore, the
relatively high importance and value being placed on the skills and
knowledge of the migrants in the home country eventually leads to their
return back home.

The perspectives offered by Cassarino (2004) concerning transnationalism
and return migration presents empirical analysis in the discourse of
students educated abroad. To be particular, transnationalism weaves the
channels involving social and economic aspects involving the migrants’
host and home countries. Preparation for reintegration at home is
manifested by the migrants’ “periodical and regular visits to their home
countries”. This is evident with the consistent connection back home,
along with the establishment of strong networks. The notion of
transnational identities spring, coupling the “migrants’ origins with the
identities they acquire in their host countries,” which apparently leads to
the individual's development of ‘double identity.” One clear thing present in
transnationalism is the realization of the individual's needs for adaptation
upon going back home, which encompasses reintegration issues in terms of
social and professional aspects. Front liners of transnationalism consider

migrants as individuals striving to acquire skills and knowledge
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(resources), and then prepare to go back to their country of origin.

As a pioneering approach in the context of Filipino students who have
studied in South Korea, this research has to determine clear and strict
parameters in order to effectively and extensively discuss and achieve
aforementioned objectives. Building its foundation on existing literature,
while exhausting available appropriate schemes in determining relevant
investigation spring board, this research has established specific criterion
and scope.

The research covers Filipino graduate students who have studied and
completed their degrees in South Korea. These scholars are composed of
individuals with diverse field of expertise ranging from engineering,
sciences, arts and humanities, and social sciences.

Students who have enrolled in South Korean universities under the
exchange program were excluded in the study, to consistently determine
one of the vital frameworks of the research: time spent studying in South
Korea. All of the study participants have stayed in studied in South
Korea for a minimum period of two years (four semesters) before going
back to the Philippines. While it is equally important to take into account
the experiences of Filipino exchange students, graduate degree-seeking
individuals undergo mutually significant experiences that characterize them
from the former: scholarship schemes, academic set-up, motivation, and so
on.

Lastly, in order to gather substantial material on the reentry and
reintegration process, Filipino graduate students who have returned and
stayed in the Philippines for at least a year constitute the rooster of study
participants.  This research has determined that a year of stay in the
Philippines could be a vital period in gathering participant background in
discussing the problems stated. The period of at least one year or more

of stay in the Philippines after graduating from South Korea would be a
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critical aspect in the discourse of Filipino repatriates scholars, whether this

period is spent for work, further studies or personal affairs.

RESULTS AND DISCUSSIONS

With the aid of an online survey tool, Kwisurveys, (www.kwiksurveys.com),
74 responses were gathered. Initial part of the survey questionnaire
analyzed the demographical information of the study participants, which
apparently listed 58 of them to be single (78.4%) while 16 of them were
married (21.6%). Majority of the participants belong to the 25-30 years
old age bracket (45.2%), 20.5% were under the 20-25 year old category,
19.296 were 30-35 years old, 55% were 35-40 years old, while there were
9.6% listed to be above 40 years old.

When it comes to academic levels, 81.1% of the respondents have obtained
their Master’'s degree, 14.9% have doctoral degree, and 4.1% have finished
their integrated Master's-PhD in South Korea. Study participants come
from a variety of study fields and academic concentration, majority of
them in the Social Sciences (29.7%), followed by Engineering (284),
Natural Sciences (18.9), Business and Commerce (12.2%), and Humanities
(10.8%). Other specific majors include education, veterinary medicine,
development policy, etc.

When asked about their source of funding, 70.3% relied on
university-based scholarships. This includes professor scholarships,
laboratory assistantships, and project-based grants. Government-sponsored
scholarships benefited 20.3% of the participants, particularly under the
Korean Government Scholarship Program or the Philippines’ Department of
Science and Technology. Private entities like POSCO were mentioned by
4.1% of the respondents to be their main guarantor. The remaining 5.4%

obtained their degrees in South Korea with the help of fellowships,
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combination of personal fund and academic scholarships, and the
International IT Policy Program.

Since time frame is very important in this research, the respondents were
also asked about the length of time they have been living in the
Philippines after their South Korean study abroad experience. Majority of
the returning scholars have been living in the Philippines for less than a
year (26.9%), 22.4% of them for two years, and 17.9% of them for a year
only. Living in the Philippines for more than three years are 23.9% of
Filipino scholars.

South Korea's aggressive initiative on international education could
evidently be felt on returning Filipino scholars, as majority of them, 77%,
preferred to study in South Korea for graduate school, because they were
offered the scholarship/ financial support here. With better prospects of
better financial opportunities (28.4%) and better educational opportunities
(28.4%), Filipino graduate students consider Korea to be the top choice to
further their academic career. With the hope that their international degree
would improve job opportunities in the Philippines, 20.3% decided to study
in South Korea, with the same percentage who believe that South Korea is
a good place for their field of study, and the Philippines being
geographically close to South Korea.

Each university’s or college’s internationalization efforts are fueled by the
performance of the international affairs team as a service unit. Apparently,
32.8% of the respondents consider their South Korean university’s
international affairs team be “good”, followed by 32.8% who considered
them to be “adequate”. Of all the study participants, only 14.9% rated
them to be “excellent, 11.9% as “poor” and 6% as “unacceptable”. From
the responses, language is considered to be a major fallback for this
assessment, with a respondent stating that: “some of the offices n the

university has no staff that can speak English well”.
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A participant shared a personal experience regarding the university
international student affairs office:

“Our program requires us an internship to graduate.

‘While Korean students were provided with the information

they needed, we were left to fend for ourselves, not much

help from the Office for International Students’ Affairs,

especially in providing English informational materials for

us (considering the fact that our programs were all in

English).”
While issues on language development for adaptation, poor English
communication, and other school-related aspects mentioned, the respondents
also identified positive notes regarding the role of the international affairs
office in their foreign student life in the university, including initiatives on
checking the scholar’s progress, situation and welfare, activities and events
for foreign students, combined positive efforts from the professors and
students, etc. Buddy programs, cultural tours, and off-campus assistance
(housing, immigration) were also stated as schemes in promoting the
welfare of international students.
The crucial role of a South Korean diploma on the Filipino scholars’ study
and career decisions were also explored in this research. Respondents
have associated their study experience abroad to lead them to “apply and
enhance learning after being exposed to a dynamic and progressive
working environment”. Aside from favorable career options and
opportunities, the present situation of the Philippines has captured their
future plans, presenting desires not only for themselves, but for the
Philippines as well, realizing the countries “potential to highlight its
cultural activities”. One participant revealed a passionate willingness “to
serve my country and dream that someday, we can equal or even surpass
what Koreans have done for their own country.”

Some of them have mentioned the aspiration to introduce research and
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instruction in their chosen fields, particularly in terms of scientific studies.
Their South Korean experiences have made them look for prospects for the
Philippines: as they were provided with new insights on “how to help the
Philippines”. One respondent also considered an international scholar as “a
linkage between Korea and the Philippines.”

While the experience opened new realization and perspectives towards the
Philippines and career aspects, some respondents have also expressed it to
be an “eye-opener,” as it changes a person’s life, after all the challenges
and benefits of living abroad. It has also brought the respondents in
reflecting on the social aspects of their experience: particularly on
Koreans being “disciplined and determined in order for their country to
progress.”

Through their study abroad experiences, Filipino scholars have also been
exposed to the lives of overseas Filipino workers (OFW), along with the
native Filipinos who chose to live in South Korea for good. A respondent
attributed the experience to be the factor that brought “understanding on
various social issues faced by a lot of Filipinos.” It offered the “firsthand
experience of the plight of overseas Filipino workers”. Being more
independent, proactive, mature and open—-minded are few aspects developed
during the process.

As Filipino scholars receive their degrees abroad and decide to return to
their home country, they are expected to practice their craft, either in the
industry or academe. When asked of the best influencing factors that
contributed to their return to the Philippines, the willingness to help the
Philippines was garnered the highest portion with 59.3%, followed by
“wanted to be with my family with 40.97%. Because there were no
opportunities in store for them in South Korea, 23.7% decided to return
home. The willingness to help their families and who returned home

because they have reached their goal totaled 23.7% and 22%, respectively.
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Other reasons for return included; being under contract or study leave,
hesitations to work in a South Korean company, more opportunities
foreseen in the Philippines, and following initial intention to return home
after graduation.

It took 1-3 months for 80.4%of respondents to land a job after returning
back to the Philippines. While 15.7% of them had to wait for 4-6 months,
3.9% of them stayed for 6 months to 1 year to have a job.

The following table presents the impact of the respondent’s South Korean

education to numerous aspects after returning to the Philippines:

No Much
Wiakhr | Weaker Change Stronger Stronger

a) friends and family members 2.08% 2.08% | 22.92% | 45.83% 27.08%

b) better professional opportunities
in the Philippines
¢) feeling more comfortable in the
Philippines
d) higher economic standard of
living in the Philippines
e) better quality of life in the
Philippines

0% 6.25% | 14.58% | 52.08 27.08%

2.08% | 16.67% | 25% 31.25% 25%

0% 16.67% | 25% 41.67% 16.67%

0% 16.67% | 16.67% | 45.83% | 20.83%

Table 1. The impact of the Filipino scholar’'s South Korea education

For this portion of the study, the respondents were asked to rate the
impact of their South Korean diploma concerning the given five variables
which include: friends and family members, better professional opportunities
at home, comfort feeling at home, better standard of living at home, and
better quality of life in the Philippines. Apparently, friends and family
members create a “stronger” impact (45.83%), while Dbetter career
(professional) opportunities rate the highest, though also falls under the
same “stronger” scale (52.08).

The respondents considered that their South Korean diploma has made

them experienced the relaxed and eased feeling of life in the Philippines,
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(“stronger” at 31.25%), while it resulted to a superior economic way of
living (“stronger” at 41.67%) and better quality of life, which was also
rated to create a “stronger” impact at 45.83%.

The following table presents how the respondents’ South Korean education

has helped them on numerous aspects after returning to the Philippines:

No help | Slightly Fairly
at all | Helpful | N | peppru | Yoy helpful
2) higlincompational 208% | 4.17% | 18.75% | 39.58% 35.42%
b) greater opportunity to 2% 417% | 1042% | 37.50% 45.83%
advance in profession

¢) better work environment

(flexible hours, relaxed | 10.42% | 4.17% | 27.08% | 27.08% 31.25%

setting, etc)

9 i‘;at;relgl’g‘f”:';‘l“‘;yy a7 | 417% | 12.50% | 41.67% 37.50%

© m;;; zfl‘l‘tifg"]“%ifi"“al 0% 12.50% | 22.92% | 37.50% 27.08%

f) social security 0% 6.25% 38% 37.50% 18.75%

g) personal growth 0% 0.00% 4.17% 45.83% 50.00%

Table 2. How helpful was the Filipino scholar’s South Korea education?

On a more personal perspective, the participants were also assessed how
their education in South Korea has helped them in social and professional
aspects. Income wise, majority of the respondents have agreed that the
experience has been “fairly helpful” and “very helpful” to them, with
39.58%and 35.42%, respectively. An international diploma was considered
by the participants to be “very helpful” (45.83%) in providing greater
opportunity to advance in profession. This is a sound conclusion on the
motivation of Filipino students who decided to go abroad in order to skills
and knowledge and later on use them in enhancing the opportunities in
their chosen career.

Enjoying a more satisfying and cultural life has been considered to be a

“fairly helpful” (37.5%), result of a study abroad experience, while social
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security is an impact of “neutral” effect (38%). Half of the respondents
affirm that a graduate degree in South Korea has been “very helpful”
(50%) in achieving personal growth.

The following table presents the respondent’s assessment on the impact of
numerous aspects concerning their reintegration to the Philippine social

environment after finishing their South Korean education.

Not at all | Slightly | Somewhat | Moderately | Extremely Not
concerned | concerned | concerned | Concerned | Concerned | applicable
a) family 20.83% | 14.58% | 8.33% 14.58% 35.42% 6.25%
members
b) friends 19% 25.00% 10.42% 33.33% 10.42% 2.08%
c)co-workers 22.92% 22.92% 16.67% 16.67% 12.50% 8.33%
Dprivate 1333300 | 10429 | 12.50% | 2292% | 1042% | 1042%
companies/entities
©)Philippine 25% 1042% | 2.08% 22.92% | 27.08% 12.5%
government

Table 3. The impact of the Filipino scholar’'s South Korea education
regarding social integration.

Divided viewpoints were gathered on the family members’ concern
regarding the respondents’ South Korean education. While 35.42% feel that
their family members are extremely concerned, 20.83% believed that it “did
not actually concern” them. Majority of the responses assessed that their
friends are “moderately concerned” (33.33%). When it comes to people
they work with, both 22.92% scored for both “not at all concerned” and
“slightly concerned”, respectively.

When asked about private companies/entities’ concern regarding their South
Korean education, 33.33% expressed their belief than the private sector is
“not concerned at all”, followed by 22.92% stating that these entities are
“moderately concerned.”

While the effort of the Philippine government regarding this matter is
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interpreted to be “extremely concerned” according to the belief of 27.08%
of participants, 25% could not totally feel the government's concern
regarding the fact that they have returned from abroad bringing home an
international diploma.

The respondents were also asked a question about the perception of the
Philippines regarding returning scholars from South Korea. They were
specifically asked if they think the country is “open for changes (skills,
ideas, and professional knowledge) introduced by returning Filipino scholars
from abroad.”

Most respondents affirmed the country’s readiness and positive efforts
towards receiving returning Filipino graduates from abroad, highlighting the
“high regard of foreign ideas, skills and knowledge,” noting the “relatively
openness’ of the Philippine market to these agents. Others have felt the
“minimum support from the Philippine government,” evident with the way
Filipino scholars are encouraged to “go home, share what they've learned
and eventually give back to their home country.”

Some have seen affirmation on this matter with the growing presence of
Korean entities in the construction industry in the Philippines highlighting
the skills and professional knowledge offered by returning Filipino scholars.
The Philippine academe, being “extremely receptive” also offers a
welcoming affirmation as they are “more willing to send their faculty and
staff abroad to gain more skills hoping that they will contribute more
when they come back.” The country’s commitment to scientific research is
also seen as a favorable step.

However, there are some noticeable challenges that the country faces,
which hinder the way returning Filipino scholars maximize their potentials
and enhance their capacities. There are still existing instances that
hamper successful integration of programs and policies regarding the return

of Filipino scholars from abroad.
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One common issue discussed is about the “venue/opportunity for the usage
of the knowledge and technology acquired in South Korea especially the
highly scientific and technical ones,” along with the “lack of funding”.
The existence of “quality jobs to absorb the level of education” of the
returning scholars is also considered problematic. The “limited program
for returning scholars” is also seen as a challenge, while the issue in
terms of salary still remains. With the effort and programs presented by
the government for the returning Filipino scholars, one respondent admitted
that the “implementation takes time”.
The final part of the research explores the relative advantage perceived by
returning Filipino scholars from South Korea compared to those Filipinos
who have completed their studies in the Philippines. The responses of
study participants range from advantages when it comes to the experience
of technologies, Korean language skills, enhancement of personal and social
values.
Understanding and experiences related to advanced technology and
technical skills are the most number of replies gathered from returning
Filipino scholars. They see “technical expertise” as their primary advantage
over those Filipino students who have completed their studies in the
Philippines. This is associated with possessing necessary skills when it
comes to “use of equipment and actual applications of learned theories.”
Programming skills, database management, software proficiency and other
expertise were also mentioned. A respondent in the nutrition and dietetics
field also mentioned:

Hardcore nutrigenetics and nutrigenomics in my field is

rarely practiced in Philippine academic institutions but I

had the privilege to master in Korea. This served as my

edge over those who went to local graduate schools

Being able to participate in conventions, workshops, and conferences were
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also seen as opportunities and advantages. Filipino scholars were also
exposed to research and publication. Their research-writing skills were
also considered a plus; specifically being able to publish works in
international journals.
Having been studied in South Korea where a totally different language
was used in all aspects of life, the respondents also gave credit to their
Korean language proficiency as an advantage. Aside from this, “being
exposed to another culture” was considered beneficial.
With their South Korean education, returning Filipino scholars did not only
see the academic, social and professional advantages. They also considered
several personal gains and benefits compared to their locally—educated
counterparts.
Being open-minded, independent, and the stability to work under pressure
were also among the listed responses. Aside from financial literacy, some
graduates also listed the ability to deal with problems and people in a
more mature manner particularly in an intercultural setting and being able
to adapt to change better. Learning Confucian values was also seen as an
edge. Cultural immersion was cited, as one participant declared:
Adaptability to foreign culture, ease in dealing with
citizens of other countries, a more diverse and technically
challenging skill set that is different from what can be

picked up from local universities

CONCLUSIONS AND RECOMMENDATIONS

As a pioneering approach to the return of Filipino scholars to the
Philippines from South Korea, this study offers various perspectives
regarding the stay and experience of international students in South Korea.
Study results and findings could be utilized as a contribution to

policy-making in drafting rules and regulations involving the education of
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international students. This could also serve as an embarking strategy in
developing programs in order to accommodate returning Filipino scholars.
While majority of the respondents chose South Korea for their graduate
studies because it is where they were offered the financial support/financial
assistance, other respondents consider the country because it is where
better financial and educational opportunities could be achieved. With this,
the crucial role of scholarship awards and programs could be highlighted,
especially for students from developing countries. Enhanced programs and
policies regarding financial schemes for foreign students should be
promoted and implemented.

Language issues continue to be a barrier in realizing the optimal campus
life of Filipino scholars in South Korea.While there is a positive
assessment on the participants’ university’s international affairs team, there
are still challenges that need to be addressed.

This research emphasizes one crucial point among returning Filipino
scholars: helping the country by going back home. Their South Korean
education has helped them realize potentials in contributing their own share
in order to serve the country through research and skills and competencies
they brought from South Korea. The decision to return home is also
linked to the aspiration of being together with and helping their families.
It is undoubtedly vital for the Philippine government to be prepared for the
future influx of returning Filipino scholars. With a comprehensive system
that could integrate internationally-educated Filipino graduates, the
facilitation of the integration process could be smoothly executed.
Programs and schemes that would embrace returning scholars and promote
their participation in nation-building are critical at this point. Concrete
government national policies are central in order to work hand in hand and
achieve sustainable growth and development highlighting knowledge and

expertise acquired from academic experiences abroad.
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An international degree is apparently considered very helpful in terms of
creating opportunities in professional advancement and field of study. This
is a positive confirmation on the motivation of Filipino students who
decided to go abroad in order to skills and knowledge and later on use
them in enhancing the opportunities in their chosen career.

As respondents considered their family members to be extremely concerned
about their South Korean diploma, they perceive their co-workers and the
private sector to be on the extreme area of the spectrum. As returning
scholars integrate themselves into their respective work places and fields,
it is imperative that schemes should also be enhanced in accommodating
them in the private sector. The same sentiment is also held towards the
Philippine government. Study participants hold divided perceptions regarding
the concern of the Philippine government which calls for a tangible and
sound outline on how returning Filipino scholars could actually be
accommodated and eventually incorporate their involvement as agents of
nation—building.

The narrative of returning Filipino scholars from South Korea is associated
with the desire to help the Philippines. The process towards achieving an
international degree involves not only the acquisition of technical and
academic skills and knowledge, but also for personal and social
advancements that could eventually be enhanced not only for personal

gains, but for the returning scholar’s family and home country.
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4z (2N ) ety AWH2007) AT 19989 H-E 2007974 10 2 e WAl A &4
of #et ATE BHES LA A 19 AFE HyAde] dFFAYt AT #H 5 27t
< A EAEAC 93] o] FoJH T ghHE, udeH(2009)-2 19831 F-E 20081744 200 3F
RSel By ATEY B T s ATAA £ A7 GAE LA, A TP AZS B
EAQE %‘-/Q, =2(2009-2013) ATFA, A T 7R 24 FAC o3 o] FolHrh o]Rlel & o] &41(2002)2 I
wFe FAALEAC £HS Fo| ol T3 AFE 10 diste] AR, FHE
S(2012)2 WAF A LA st Ao Al didte] wEr 2AS AAEAT A
Chen Peng(4dj s (3013)3 2000 o WH7El P& AT o vEbd Stuz A 9 "431_’\‘3 ko] ‘f&jﬁ%
. =ug s & A5t fu4d K89 T8 5EAS AT oleld AFEL el tu
0T ;g(TUEHﬁJL 2 wAb FuAdel g AFAFE & BoFa JXRL e e FAZE stagt wAp
o Ao da, AL R WetshE Uy AT A2 32010 d)el diaA
€ AEA R el EV Fasit
I.AE 5 wgHe Fufy, wAb 234 P T Suunse] A Aol #HHHo
%93l (Morgaen L. Donaldson, 2013: 838; Hans W. Klar, Curtis A. Brewer, 2013:
764; BHESE, 20090 349), WAl EltiA el w3 E Sote] A sEH AFC S 1
T2 AR d= 2HAAE FAAYY A EYETF =1 §F54 28] bt ZtHW. H. Adriaan Hofman, Roelande H. Hofman, 2011: 625). %t ofug} &4 &
WhH "R ke 5—101]/‘1 et OiE, 453 Faile]l AX 24 HFES =Y Aol Azt o] A&A, AN A LoM wKEHe] Aol BT 91
goh Stz A e F2 uvrt WS, FuAY, wge dA HGS Feste (Zm7 8, 2006), e+ Aoiase] oy kA EAFel digk & o] gridel dig
AR A AES stal i, tFer FHAA ke wsAgH Fis A Aglete] 9 AlZF, vl AEel] e gl7] witel (9371, 20000 Y Aol sk o]&3 Aol dats
Fof drke FRAQ nAS ZEA A vk ], 2008; L4, 2010). o BAS Fa gl
WHE UYL St AP w&S gdste Studd wAbE 23wk oy a5 H Y FaAel digte] B AFEe] AHKAHORE o]FolAa gl Tl
g B wsdT YAV WK Fofsh= A AFN G odke fu iy Hofell A statEo] o] 7k SWoelA Ale] S A FAsgeh ey st
o] FAHolth. mFoA Ey4el #I dAFE Fugy wA L& ‘wKE YAy o, Ao ojA el B, A s ToF i wsue g o
(educational leadership)”ell Wgh A4 %= F&atAl F7keta Ak o312 fuiyde 54 g o]2A wH FILF 7IE, iﬂ*é AT 2 H7h AR P ZRade] s gl
g AP Bk oyt FF0] EAS MR A d Jdol AHEA ATl AR 5 ugs FAC dHd gAY AFA AFE /R sha gk
Hi glvkeE Aew FfAE g vk Il AT FeAAE Fud Ui FEEY 9lel e BAAS uEgo g o AFE FuwAy wAldy FElA ¢ka EF o]yl
2003 9, He, 2008), SH(RIA, WE), A, 2008 A3, 2013), T o Aol A “HEHLA Sl 20E T, olo] W vwe] ATEFL PAHoT B4
A7, vHER, 2008 W, 2012)0 ek At trFshAl ol Fol A YA R WS stazl ok AFEAlE o 2ol AAsAdnh AA, u=e WS4 ATEelA
el g F22) A7 =8 AEEHY 32 oAud AFgS Hol=rl? B4, vl wSKHYA AFENA uK
Sharoll A as i gel ek AtEd EA2 AWIH2007) T uHEeH2009)e] A7t o4 A FAE ojud B Hol=rk? AAl, vxe wSITUY AFENA A
TFAt A oju g FEgE Holerl? olF ko] w=e] thx Al w&Pg)
D A1AR s}3]x]¢l  Educational Administration Quarterly; (©]3} EAQ)ol < 5z 29 o
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1. AgaT AE

W& FopilAel Eu4 dATE FE GuAAe] FuFds FAoR o|Foxgrt
(o] &2, 2002; vHeh, 2009). 1 o] A+ ] € Abgste a&Euyelte ol
stage] 2y A (principle leadership)”, "&al 2] 4] (school leadership)”, "wA} 2] 4]
(teacher leadership)’, "4 (7}) 2]tl4](administrational leadership)’, &2 AH Aoz 7
1% 24 (educational leadership)” 5& W¥Z3t}
AT ##Este] FUY Fo AFFIFS FIAS FAA AT 5 ol AA,
&

rl

AR S da Al Y, AUI0D B AR Had
o AL YA Astel $48 Al AuA G99 R S HAS A ednh v
= FAR 2AY, A, Hﬁoﬂ, ZAo}, oA 2(2006)2 ATl = FuNFES AF
Hog ozol U & it wilel Fud 53 Gwygrtel drye Folold oy
B cIgest ragEme dan &
FE wee) Astel s A9, WEH A9, AsY A Aue ASHoz WA
SERICL! xﬂm AskE ANGRE, B o3, U4, A0S A
wgel fedlel wae] 2AAMAF] ofuld FFe vALAE ATk olH
g, wsAAs, @A 5o gEHe weAdsel fuzd, SR, sy
2 4] Ud ol ofwWdAE BAHSE AFE @ol o TolArh@Au, o &4,

2013, AdSg, ol&2, 2014; AAE, 2010; Hans W. Klar, Curtis A. Brewer, 2013;
Hester Hulpia, Geert Devos, Hilde Van Keer, 2011).

EA, AbSl o] F48] o] wel WA w&3EH studge] FFE wol Wt
ok wEE B FolX G wAde] A A 2159 Huy 3
A k. o hd, s E AgARe} AFEAR A EFH LS His]
918k A3 A oA 21514 (George Theoharis, Joanne O'Toole, 2011; Gail Furman, 2012;
Martin Scanlan, 2013), B3t et Al 2 opiE-3lstAe] stwAs # g3 948 F
238k 913 ¥# 2 g4 (Martin Scanlan, Francesca Lopez, 2012), =3+ w584 71E

«aagRA 87 Wl ve wgage) 34 _ 369

BN E)

o] Auiwste] thshe HHS Eolr] Sste] tistu &Il Aok drka F7s)
= A3 g4 (Jayson W. Richardson, Scott Imig, Abdou Ndoye, 2013) &o]t}. =uj
xe= A AdAAAE, 2010), F84 A (FAE, 2014), AHE 44,
s 2007), 144 dA(AE3], 2013) 5 thde FAR AFsta d=d, Hule
EdolAE wgav e W3y o 9 e g A7t 7 2eskA o]
oA AL ATHHALE, AW, 2012 AR, o] &4, 2013; A&AS, o&2], 2014; Jonathan
Supovitz, Philip Sirinides, Henry May, 2010; Karen M. Jacksonl and Christine
Marriott, 2012).

AR, asEied el dtel dojA treFd Aol F8E A Qlth =4 o] &4
A7} BsA o] Fojx = EaAle] Z+E AZHel AFst AERAL BH WY B 7)Y
S SR FE3] AEe gk 53 wSEuAel e ATt o] FERE o] Fo]
A5 Qi gkow Oluﬁi FAE BY Ao Q HAE

AT A FF B AFE S8 AP vk Estelle Kamler(2009)9] A+
A= 1995-2005%1 FQF W& AMS] A, AAA 540l ofud FARIAE HoFE
ul7} Itk James P. Spillane, Anita Zuberi(2009)= =t 4 24 8 =] (Leadership
Daily Practice Log)oll that #2418 3] Ui} stuwA o] stuwzgat wale] gr4de] of
e Pz AP d=A ol tElA AT} Christine M. Neumerski(2013)] <1
TFoAE s e, wA FAeud, 22 FdETdd # £Es vgew
S e] HAgES AT o] &41(2002), ¥ 2H2007), 1deH2009)2] -l

v U g wAbel @ #aEste] o4 38, AT7FA, A7 S5 TR

gt A7ES B A AL HIATE AR FEHoR D

I, weldel Fdelth AMR0NS Aol WAl el #9e Fd
3] % s

Ao, WEH godd, =94 ddad, 4 294, #4284, 484 2ud,

I

w
9
(@)
[S]
(=)
2
=
r\"
ot
i
i
0::
JO"
1o
2
=
5
x
5
_‘
X
o
&
toty
.
.



EERERD)

[ BEEEE R

Leithwood, Duke(1999)¢} #

i
T

(2009)9] A7-=

T

A AmAel 7744

s

o ATl Aeickelel mek ZE A, s

1l &

3}

o

W ZH(2007) 9]

il

A

[e]
pus

71E9] A 19 9ol A=

A=
g

o] Ao A

=

.

EAQel AR

L

T

A EAQI A

e X
=

o] Aglar gtk aA o AFA

o ol

i, dEelM U £¥8& FAHeE W

1oy,

ol
L

712

oA frdel A71H

)

i
o

E]

(2000)¢] Aol A& SHad

} A} o}

ol

—_
&
e
i
o

A=)
=i

ki

He A
g4l o

Aol 2y

=

5‘-_}

AL/l ol

T A

B,

o]

rh v

o

3

k<]

BZE e Rolofo}

3t} Janesick(2003)e €]

]

2009\ -8 20133 74A] 51 7+ vl

T hdow
ofw

p

A

[

=

=4 A7

63:

7

O

=

]

u
2009\l A 2013744 =2 A48kt EAQ

4, 84, 104, 12€9l

i
o=

)
~

LA}, A

4, B, W

Sil

3k
=
3}
=]

p
T

Tl A

2009; °1&4, 2002). °] <

o AlA= Atk

a1 9

5]

o}
>

!

Yyl
ZlolthAld 4, 2008; ©

13

17

A

3

A, a5 e el o

pl

=

el

oA ‘FHA el et =S EFAAT 2R o5 =&

o 1R A%y 9=

A5

A, 2002;

=
)

ol e} A

bick olele AW

[<)

An

:rL

A, AFFA,

EAQe

L

=

steieh. 299l APAs AR

5

A4

ata o] Ao £4 EAE=HA

[<)

o oA
RIEERE

=
=
S

2. AU

3t
Q

4, 2013), o] A

SER
EHAT WA E

A

.

A=
L

ATl A
of

o A

24
H

dl,

A

p
=

L
>

13

2

L
g

o]

3}

o]

]_

.——,-_Z,__7

YR ATE
AFE A

=l

=]
AN

)

@4, 2008)

2013).

~,
HO

BiA|

NI

oy

L oubsl 2ol 1) F4 Sl v,

pal

kel

ol A A AT

3t F7E(2013)e] A

1. 24 g4

il

o 5 7HA e

=
(<)

N
e
)

N

ol

|

o
oF
R

o

|, L5 FoelA 1

i

o
Al

il

o}

sathE >

78

=
B

372 . 2014d I=weasts] 21712}

L
&

o

1965\ +-E

so] v]ol 4

7o) A . 371

L

.

Il

=

al

=

a1 9l

[<)

3tk EAQ

S

I} BjaL

e
2l

ok
d
7 Wsjol] up

=

2}

=

=
o)

WS- 0

EAQ
il

<

EIEE

1

o

o
<

|

LR

"Educational Leadershipy ©] A%k 3



W) S Aol Tak A B BERERNY
AN AgHeR FAAQ] AFAR EESATE A, FAMIY] VR AFAE V. 9743
FEstel 2 gom BERAGL GAA, =ES BES 3 ATFA AL
3 A7 AAste BEAdSs BT
ofgel wul tuwge] Hugds A e MaAd et gzt o] =] ATFA A o] Aol HEe WA APFEIFS stolsly] 9] wS AT Hofd]
A S8 ARG A of FAME FIse] A ATETE S vil £4 #4491 EAQY 200097 E 20139744 59 Fote] A =82 2o A
el FA shargeldt atake] AgRg WAz o, dekeie &34 Azt 189 %) 648 =Ee BAUGoR AASm, dud #3, ATFA, Doy F3F
Q7] witol] AyAFo] BEMFEAES AdF Ao 2 (2009)0] state] 2] Ao A, ATLH 4747 FZAS o} Yg L ulx BEAHGTE EA g BES A
T A7EF BAY VS HiRoR ‘YUY i FFe Frst A7FAe £ A AL e < 2>9 )
HEAE ARG F, U AFFAE DAY, JBFA, 2 4% 54 3 A4,
A, 4) W, 5) T4, 6) £d Y 5o 6442 BRAAY < 2> dEWE M EAQ EE &
wsehe AuA ATEFS B4 Astel WRAU AT 9E U 3 AT TR T
3 AuAe FAsks FAd date] & Bast gtk EAQY AT w=¥E £ o a= = A Ho o )
SeAsEA FuAe §9, FATFAE o] BefFes di® 24l V1HY. = 2009 | 45(1), 45(2), 45(3), 45(4), 45(5) 24 9 37.5 14.0
@ ATES SAT Aot WUE T T2W WY T S ATEUD dAeket 2010 | 46(1), 46(2), 46(3), 46(4), 46(5) 23 9 39.1 14.0
= Qolth ATy BN BAe) Frbe AT AT s mgt Fopol A F
2 o)FoAgo} o AT BAEAL FHAATCIZEA, 25A 5), AAAT 2011 | 47(D), 47(2), 47(3), 47(4), 47(5) 25 19 76.0 30.0
(e, mE B 2R 5 ERd (o2 E AR, AR A&, AHEN =57 2012 | 48(1), 48(2), 48(3), 48(4), 48(5) 23 12 56.5 18.6
g %), ETAT(Ue 9o F A AT E4)F AMA R AAsa BAEgh 2013 | 49(1), 49(2), 49(3), 49(4), 49(5) 23 15 65.1 23.4
AFAF Ao £48 A8t <& 1>3 2k 3HA) 118 64 54.2 100
<E 1> 473F £49 &4 ) 3
] _ <& 2>} o] EAQel Ad =% F 118Ho|x, 1% wSeltie] #a =%o] 64
%%‘Tﬁr = w]ujffae) agelt 7} wol i ‘qcajjj B B(BA2%) 07 A =8 5o b o) 4L x}xlo}OiE} A=dE 1Y 201 =] dA =
. s SR — P 059 % wSeUA AT =Eo] 19W(76.0%) 02 71 Be WSt HEEc A2
wa FA | Agden 2R | Adde BasE FAdA FA
Y= =4 TEAUAE ST AR AUE T EAH EA4 59 7 wgE ey AT =i A 649 VIF R dE 2011d %] 199 (30%) 2.2
g W& FYWE, 19 T2 7V =skth
e I R4 WS T4 o] theFE Wle] W= JeF olg et AS T ulwshd, oA 2000 el TSP AATL, o A =
A 8 A | wsen el BrbA, = Aot ® 6589 F Sty fud] AT =R 4ABoR, A = 62% PR A(EEA
A, clews | aF el dd of#, A % AHH e A 2013 245)7 Wmahy, wle] we ARl N el td B dw
) G AEAEAS LI e Fo) g
FAAT | EAA, oA, AA el aw A9A A7e o s sk
A A s Z Z o] H}FWH o 3 AFO. 25l A S o SLHl
ar ETERNEST ggj}if ;é;j;;%l}:%}i; -
egay T kA ol Ay ALE

<« <A 3 Wsj] uhe wgAge) A 373 374 20149 Sty gats) 41713 A= o>



Wo) sl e ATEY 3
L 284 73 &4

FAU 649 = FoA Yd4 F8S FAPeE Wil = 2 F 38A0 . #y
1S FAFeR WI|x ¢n WS-Evi4(Educational Leadership), SFnl]ti4l
(School Leadership), mA}2] B4 (Teacher Leadership) & & AA|3F =58 mx] 26% o]
Art.

EAQ &g A #d =idd Yeid 2ldAd §32 <& >3 2 gu4 38 2
o AAIG A7F ofA H F7F obd ‘E] R EA ST
<¥E 3> EAQ K HAY #d =&d Jegd Ad4 +3
T 2009 2010 2011 2012 2013 A &)

T oA 1 3 4 3 5 16(24.2%)
WA g4l 1 2 2 1 2 8(12.1%)
AR E YA 1 1 2 1 5(7.6%)
AL3] A o] ZE A 1 1 3 5(7.6%)

T oA 1 1(1.5%)

WS4 2 A 1 1(1.5%)
=8z g4 1 1(1.5%)

RNE R ERY 1 1(1.5%)
A 2 A 1 1(1.5%)
AFUE oy 1 1(1.5%)

53 Qe 26(39.3%)

* o8 counting
olo] wEw, ¢ A (nstructional Leadership)ol] tj3ah 34l o] 16@1 7 =2
3, teozm WA Ful4(Transformational Leadership)(83]), E4H4  #t]4]

(Distributed Leadership)Zt AF3] 4] 2] 4] (Social Justice Leadership)o] Zt 53] 2 U}E}
w, olgdt Huy frdel tigh At B diEH o R o]FolAa ALS & F Sdrh
o] well T3 2] 4l(Equal Leadership), 25 %4 2t 4 (Curriculum Leadership), =57
284 (Moral Leadership), 218 2t 4(Trust Leadership), A#1%4 254 (Transactional
Leadership), 71 %Y E 2 d 4 (Community Leadership)e] Z+ 13 & vebytt}

oA FHOR AFsta e 9 oMol did =72 16 elth Christine M.

Neumerski(2013)2] 7= 8-S &8 st wrl 32 Zzto] +4 oS F343
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o ojwet Aol AAT Fo R ozt whge] Tl EAYSIGITE Carol A.
Barnes, Eric Camburn, Beth R. Sanders, James Sebastian(2010)¥ S. David Brazer,
Scott C. Bauer(2013)¢] A+ tuge] 9 o4s Astr7]7] Qs Z2add F
A& 5o Z18]3 Phillip Hallinger, Wen-Chung Wang, Chia-Wen Chen(2013)2] 91+
qME F4 Bl 9 890 Ftae vAdg Aodn, FYAE 22 S A
gttt gae] gFEstE BHAIYY VHAR FAHT k%A, Lindsay Clare
Matsumura, Mary Sartoris, Donna DiPrima Bickel, Helen E. Garnier(2009) 52| 1ol
Ae afEre] £9 guyoel o@A v WRleA dFS FeAd BAE V&S

oy fEoR EFT u 2¢98 AXsta e MFH guidel o =&
o]t} Lynne G. Perez 5(2011)9] A& g4 Z3} Z2a3s Sl stuge vy
g4 dEFS =d9ds &S o Camile Wilson Cooper(2009), Carolyn M.
Shields(2010) & 3FAt5e] WA grjdo] ALSEA, T E, Stuwpy 9 W} 34
AF Soll of9A zEln AW JFE W A=A o thste] ATl

T4 guid WEH guio] s A7t FRS Wl JANE B oA 3
Ars] Y] HE A E B ool Ha Qv EAHE oA digk #A S FE Sud
ojvf wAH T ZF A e S w3 ste] A Sk, wAbxA Al A AFH ol
S vtk Hodl thHester Hulpia, Geert Devos, Hilde Van Keer, 2011; Ann
Ishimaru, 2013). AF2]4 9] 2TiAS v =ALE o] tHesbrbd 9 71 1% 749 53t
5 Arsld e wet FAEATh AFE el oA el F(Gail Furman, 2012), 4%l
A 3t4 (Barbara L. Pazey, Heather A. Cole, 2013)° thdF A7} o] Fox]= FAlo] &
FAk9] 8t%57138] Al ¥ (George Theoharis, Joanne O'Toole, 2011), At FHAJ<]
(Martin Scanlan, 2013) S° 9&S vx= A3% A4S wa ok

#HZ 5 AME A 247F A BAEANA stu G % Wss|rta Qv olo] w
2 AFUE 94, 2§34 2o, AE o4 59 guid 3% veEha glth
S, shaoll A 2000 el P A stAT o AAE B4 A7 =RelAE WEH
guiel 12902 7 B3, 9 fuidst 2484 EIU‘MJ"] Z+zy 6ol o, ik
A ey, 234 gd4d, 79 g, Az guide] f@e] vErEth(A1g, 2013).
g3} vlastE,) sl g T digh el ME A eyl o

—é—l.
2, A4S AHAe FRAAE obAAAE FEA Fan Jes & F Ak 2
@ #
o] §

Oz

AH Pude) A%, TRsdgstaT, o 20139
49, 20138 AEAA ¢ F g%ol, v)F B

A frgoltt.
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Wo) sl e ATEY 3
2. FEie 43 A

W% BAQOIA THE mSeld el dd =R Avnw uie] s3] tad Wy
ohgh euae st FAE Sagdw TRk Fm Ak, JAL AGA
ESEEDES
EAQ m§eld g #el ol veht o)
A E

T wHAE FALE X2

Aol Ay FAE <E 4> 2k gu4e

A8 FAE Fud, WAL w3yt o] EAsto] Wy shar, stagr, stus At
)

1
o gol FAHoR SAHNA g ATE Utk

<E 4> EAQ Z&FU4 A =% e iy 43 F5

T 2009 2010 2011 2012 2013 GA (&)
st 6 7 10 6 11 40(50.6%)
WA} 3 3 5 4 16(20.2%)
sl 2 2 2 2 8(10.1%)
st A 7k 1 1 1 3(3.8%)
w7k 1 2 3(3.8%)
WY} 1 1 2(2.5%)
W5 1 1 2(2.5%)
3] 1 1 2(2.5%)
W5PA 7t 1 1(1.3%)
A A AFR 1 1(2.5%)
Adaled 1 1(2.5%)
FHA 13 12 22 15 17 79(100%)
#x 25 counting, g R 23 wS7r A W& FRAF EI

), ﬁ"]@?ﬂ), QLPrE’—(l“‘])PJ wolth. FAH R FAE WA

e e guddrt 8deR MY Bka tEo® udArkGH), usgSFgrH2

), w&E7HeH), R5FG7HA), AunddH)e] solvt fuAS i FAE
270 o]} AN A= glo] =ie] dAl Ry g

ool Fa FAe g e ‘?ﬂ‘rlﬂ 7bE wskeh vid FEEskAl AgrE e,

F2 guge dafyg % ZA9(W. H Adriaan Hofman, Roelande H. Hofman, 2011;

Hsi-Chi Hsiao, Ming-Chao Lee, Ya-Ling Tu, 2013), <+4%¥ 3}(James Sebastian, Elaine
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Allensworth, 2012; Henry May, Jonathan A. Supovitz, 2011), 488t 2 A # (Hans
W. Klar, Curtis A. Brewer, 2013; Ed Fuller, Michelle Young, Bruce D. Baker(2011)),
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